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Equality Impact Assessment for Academic Programmes (EqIA)

As a public sector organisation, GSA has a legal duty under the Equality Act 2010 to assess the impact all of its academic programmes may have on protected groups (as defined by the Act).
The purpose of this assessment is to use relevant evidence and critical thinking to identify any impact (positive, negative or neutral) the programme that is being assessed may have on the students and staff members it applies to.

The EqIA is a tool which helps mainstream equality into everything GSA does. It requires us to consider how we can mitigate or eliminate negative impact and, in turn, advance positive outcomes. Therefore, it must be undertaken during the development / review of the programme and not after it has been finalised. Ideally, EqIAs should be a team effort of relevant parties to ensure a variety of perspectives have been consulted. All finalised EqIAs must be signed off by a senior lead, the Education Committee, and either the Head of Student Support and Development or GSA’s Equality Officer. Support from the Equality Officer is available at any stage of completion.

Further guidance on how to complete an EqIA can be found on GSA’s website and the Equality and Diversity section on the staff intranet. If you have any additional questions, please contact equality@gsa.ac.uk.
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	Name of Equality Impact Assessment (E.g. Title of Programme)
	

PhD

	

New or reviewed
	

New

	
Owner/Review Lead and role
	
Head of Postgraduate Research

	

School
	

Research

	

Date of assessment
	

January 2026



1. Programme Outline and Characteristics

	Programme Outline (please provide a brief outline of the programme)
	The PhD programme is offered across GSA’s four Schools: Fine Art, Design, Innovation and Technology, and Architecture, and through the Interdisciplinary Research centre. Each student is supported by a supervisory team, normally a Primary Supervisor and one or two Co-Supervisors, with supervision forming the main mode of study. Students are expected to attend regular supervisory meetings with their team, either in person or online, depending on the mode of study.



	
	The programme may be undertaken full-time or part-time. A PhD takes three years full-time or six years part-time, with the possibility of an extension of up to one year (full-time) or two years (part-time). Study may be campus-based in Glasgow or the Highlands and Islands, or undertaken by distance. Student progression is reviewed annually through the Annual Progress Review, which confirms satisfactory progress before moving to the next stage.

The degree may be pursued through two pathways: by Practice, combining a body of creative work with a written thesis, or by Thesis, which takes the form of an extended written dissertation. In both cases, examination is by final submission and viva voce. The programme is governed by the Research Office and the Research Degrees Committee, which has responsibility for admissions, supervision, progression and examination. Oversight and day-to-day support are provided by the Head of Doctoral Studies, PhD Coordinators within each School, and the PGR Administrator.

	Modes of Study
	Full time & Part time



2. Evidence used when undertaking this assessment – please make a reference to your programme-specific EDI data and any other relevant evidence

please ensure all data is either presented in percentages only, or that any numbers smaller than five are presented as ‘<5’ to allow for adequate data analysis and trend review without breaching any Data Protection Regulations


	Note: provisions for protected groups must be made regardless of current numbers, however, data is still used to inform action and measure progress

	INTERNAL:
· Annual Research Degree Report
· Research Degree Committee (RDC) minutes
· Staff Student Consultative Committee minutes
· Periodic Review Report
· Annual feedback/surveys
· Statistic provided by Registry
· Recruitment statistics

EXTERNAL:
· External Examiner reports




	3. a) Major changes introduced to the programme since the most recent EqIA (where applicable) – please provide an overview and make reference to how those changes have affected EDI issues (either positively or negatively)

if the changes are substantive to the programme structure, please insert (or attach) two diagrams which illustrate:

i) the programme structure before amendment and
ii) the programme structure after amendments

	N/A - this is the first EqIA for the PhD programme.



3. b) Please outline how you have advanced/are advancing the principles of Equality, Diversity and Inclusion and how you have addressed any EDI-related issues within the following:

	



















Student Recruitment
	PhD study represents the highest level of academic qualification and admission is based on the strength of a research proposal. We recognise that developing a viable proposal can be a challenge for some applicants, particularly those returning to higher education after a period away or those unfamiliar with doctoral research requirements. To support prospective applicants, PhD Coordinators and prospective Primary Supervisors provide formative feedback on draft proposals before submission, helping to ensure clarity of aims, appropriate methodologies, and alignment with supervisory expertise.
Despite this being made clear on our website, we continue to receive applications from individuals who have not engaged with us prior to submission. In such cases proposals may not meet the necessary requirements and applications are often unsuccessful. We are aware that this can disadvantage applicants who may not have had access to adequate support or guidance. For this reason, we encourage early contact with PhD Coordinators and supervisors, and we make information on how to prepare a strong proposal available through published guidance.
To further address uneven access to informal advice and sector knowledge, we are running a series of open webinars for prospective applicants, designed to demystify the application process and make expectations transparent. These cover navigating the application process, developing and structuring a research proposal, and preparing an appropriate portfolio (including guidance tailored to PhD by Practice). The webinars are recorded, with supporting materials made available online so that applicants can access guidance asynchronously and revisit it as needed. These materials can also be provided in alternative



	
	formats on request, supporting accessibility for applicants with different needs.
In addition, each School runs an online Admissions Drop-in sessions led by their PhD Coordinator, offering applicants the opportunity to have an informal conversation with staff, ask questions, and sense-check the fit of their proposal before submitting. Taken together, these interventions provide multiple entry points for support, beyond one-to-one networks, and help reduce barriers for applicants who may be first-generation, returning to study, international, or otherwise less familiar with doctoral norms. These steps help to widen access and promote equality by reducing barriers at the application stage, while also supporting fairer decision-making by improving the likelihood that applicants submit proposals that meet the programme’s academic requirements.

	








Programme Academic Induction
	All new doctoral researchers take part in the Research Degrees Training Programme, which provides a structured introduction to PhD study.
This 12-week programme offers a thorough orientation to postgraduate research in art, design, architecture and related fields, with sessions covering research methods, academic writing, ethics, impact, and career development. It also introduces students to the GSA research environment, services and facilities, and offers opportunities to meet PhD Coordinators, supervisors and fellow researchers.
Delivery is hybrid, with sessions available both in person and online to accommodate students who are unable to attend on campus. Where possible, sessions are recorded and shared, supporting students with access needs, caring responsibilities or other commitments. This approach helps ensure that induction is inclusive,



	
	flexible and accessible, while providing a consistent introduction to the research culture at GSA.

	








Curriculum (contents, diversification and decolonisation)
	As a research programme there is no formal curriculum in the sense of prescribed taught content. Instead, each student pursues an individual programme of research under supervision, tailored to their chosen field and methods.
The structured elements that do exist are the Research Degrees Training Programme and wider researcher development opportunities, which provide grounding in research methods, ethics, impact and career development. Students are also encouraged to participate in seminars, symposia and cross-school events, where they engage with diverse perspectives and approaches. These activities support diversification of research practice and provide opportunities to critically reflect on questions of decolonisation, interdisciplinarity and inclusivity as relevant to their research.

	





Learning and Teaching Approaches (activities and practices)
	Learning and teaching on the PhD programme is not delivered through a taught curriculum but is supported primarily through supervision. As part of the supervision agreement, the student and their supervisory team agree the structure and frequency of supervisory meetings, as well as the mode of engagement, which may take place in person or online depending on the student’s circumstances. This flexible approach allows support to be adapted to individual needs while maintaining regular academic oversight.
In addition to supervision, students take part in the Research Degrees Training Programme and other researcher development activities, which provide training in research methods, writing,



	
	ethics, impact and career development. These activities are complemented by seminars, symposia and cross-school events that encourage students to share their work, learn from peers, and engage with a diversity of research practices. Hybrid delivery, online options and recorded sessions are made available where possible, which helps accommodate students with access requirements, caring responsibilities or other commitments.

	














Assessment and Feedback Methods
	Other than the final examination, there are no formal assessments within the PhD programme. Progress is instead monitored through the Annual Progress Review, which is completed each year of study until submission. The review involves the student, their supervisory team and an independent assessor.
The scope of the Annual Progress Review is twofold: it provides a formal record of progress in relation to the PhD project, and it identifies areas where students may benefit from additional support or training. In this sense, the process operates as a support mechanism as much as a formal progression requirement, offering feedback and guidance to help students continue their research effectively.
Alongside this, students receive ongoing formative feedback through regular supervisory meetings, which enables timely discussion of research development, challenges and training needs. The Annual Progress Review may result in recommendations, which are optional actions intended to strengthen the research project, and conditions, which are required actions that must be completed for progression. In the event that conditions are set, the supervisory team supports the student in meeting these requirements. Where appropriate, reasonable adjustments can be put in place for Annual Progress Reviews, for example through flexible arrangements or alternative formats.



	
	Reviews may be conducted in person or online, supporting participation by students with different needs and circumstances.
At the end of the programme, students are examined by submission of a thesis or portfolio and a viva voce. To support preparation, students are offered a mock viva, providing the opportunity to experience the format and receive constructive feedback in advance. The viva may be conducted in person or online, and GSA works with students to identify and implement reasonable adjustments where required, in line with institutional policies on supporting students with disabilities. Outcomes of the viva may include minor or major corrections to the thesis. In these cases, the supervisory team supports the student in addressing the required amendments. Timeframes for completing corrections can also be adjusted where necessary to accommodate student needs.

	








Learning Resources
	Learning resources are designed to support an inclusive, flexible, and accessible PGR experience, recognising that students enter doctoral study with varied prior educational experiences, caring responsibilities, work commitments, and access needs.
Learning is supported primarily through individual supervision, enabling tailored guidance that responds to each student’s research focus, stage of study, and circumstances. To ensure equitable access to development opportunities, students carry out an annual training needs assessment with their supervisory team to agree a bespoke training plan aligned to their individual needs. Training needs and agreed actions are captured through supervision meetings and reviewed through Annual Progress Review, helping to ensure support remains responsive as projects evolve.



	
	Wider learning and training are supported through GSA’s digital learning platforms, including CANVAS and Padlet. These platforms provide a central hub for recorded training sessions, PowerPoint slide decks, and curated reading lists, enabling students to revisit key content, learn at their own pace, and access materials 24/7. Where appropriate, materials can also be provided in alternative formats to support accessibility and reasonable adjustments.
In addition, students have access to learning resources through both the GSA and University of Glasgow libraries, supporting equitable access to research collections, study spaces, and specialist services that underpin doctoral study across diverse disciplines and modes of research.

	





Support for Students (e.g. implementing the Student Pastoral Tutor Scheme; signposting to Student Support services, etc)
	The Primary Supervisor and School PhD Coordinator act as the main points of contact, functioning in effect as a personal tutor framework. They provide support and guidance as needed, helping students raise concerns early and access appropriate services.
Clear signposting to central student support services is provided online via CANVAS (available 24/7) and reinforced through monthly seminars and termly briefing sessions. Support routes are also reiterated through programme newsletters, and informal community-building opportunities such as coffee mornings, helping to normalise help-seeking, strengthen peer connection, and reduce isolation for students who may feel less connected to the wider research community.

	

Staff Development
	The Head of Research Degrees and GSA’s Researcher Developer have developed a programme of staff development for supervisors, including training on managing supervisory relationships. EDI considerations are



	
	embedded across this provision to support inclusive practice, raise awareness of accessibility and reasonable adjustments, and encourage reflection on unconscious bias.
GSA is a member of the UK Council for Graduate Education (UKCGE), giving staff free access to sector training and best-practice sharing, including sessions on making reasonable adjustments for viva examinations. At least one member of the PGR team attends relevant UKCGE sessions, with key learning fed back and incorporated into our staff development offer to keep it aligned with sector developments.

	





Any other relevant areas
	An additional area of activity is our external partnership working, which supports EDI by strengthening our approach through shared learning with peer institutions. We engage with local HEIs (Glasgow Caledonian University, University of the West of Scotland, the University of Strathclyde, and the Royal Conservatoire of Scotland) to share best practice on supporting doctoral candidates with disabilities. This helps us benchmark our provision, learn from comparable contexts, and identify practical improvements that enhance accessibility and consistency of support across the doctoral journey.



4. How have you ensured the programme being assessed is advancing positive impact on the protected characteristics? – please address each protected characteristic individually

	


Age
	The PhD cohort includes a broad cross-section of ages, reflecting both applicants progressing directly from PGT and those entering doctoral study at a later career stage. This age mix supports peer learning across the
cohort, bringing together different levels



	
	of professional and research experience.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	








Disability
	We work closely with Student Learning and Development Support to ensure Reasonable Adjustments Recommendations (RAR) and other accommodations are put in place as required. The PGR Administrator works with the student, PhD Coordinator, supervisory teams, and examiners to ensure RAR are clearly communicated and understood. This is reinforced through dedicated staff training, and through sharing best practice via Glasgow HEI peer networks (outlined above) and UKCGE.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	





Gender reassignment (covers Trans identities)
	We support trans and gender diverse PGRs through clear signposting to central EDI and student support services (via CANVAS and briefings), and through a consistent pastoral route via the Primary Supervisor and PhD Coordinator. Staff are expected to use a student’s name and pronouns as requested. Staff development includes inclusive practice and awareness of unconscious bias. The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee to help keep PGR provision aligned with EDI priorities.



	
Marriage and Civil Partnership
(only applicable to staff)
	The programme and associated workload expectations are applied consistently regardless of marriage or civil partnership status.

	




Pregnancy and Maternity
	Students can take maternity leave in line with GSA policy. Where appropriate, students can also opt to have periodic check-ins with their supervisory team during leave, if they wish, to support continuity and return-to-study planning.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	








Race
	We support PGRs from diverse backgrounds through supervision and PhD Coordinator pastoral routes, clear signposting to central services, and staff training on inclusive practice and unconscious bias. This is particularly important given the programme’s international profile, with around 60% of the cohort from overseas. Researcher development provision also seeks to represent diverse voices through training sessions and invited speakers.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	

Religion or Belief
	We are mindful of religion or belief when planning PGR events, including scheduling activities in spaces where alcohol is not present, so that students
can participate comfortably. Quiet



	
	rooms are also available across campus for prayer and reflection.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	




Sex
	The programme has a strong representation of women across both the PGR cohort (around 70% of students) and the supervisory community (approximately 54% women, 46% men).
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	






Sexual orientation
	We support students of all sexual orientations through clear signposting to central EDI and student support services, and a consistent pastoral route via the Primary Supervisor and PhD Coordinator. Staff development includes inclusive practice and awareness of unconscious bias, supporting respectful communication and appropriate escalation of concerns.
The Research Office is represented on the School’s Equality, Diversity and Inclusion Committee, helping to ensure PGR provision remains aligned with wider EDI priorities and practice.

	Any other groups (e.g. Care Experienced; Carers; Military Veterans; Low Socioeconomic Status (SES); Asylum Seekers; British Sign Language Users, etc)
	We aim to reduce barriers to participation for students with caring responsibilities and those balancing study alongside work commitments. As such, we prioritise clear communication of key dates (including events and APR
timelines) to support forward planning.



	
	These measures are particularly important given that the majority of students are self-funded and may be juggling employment alongside their studies.



5. Have you identified any negative impact on the protected groups? How have you mitigated it? – please address each protected characteristic individually, providing details of any undertaken actions

	




Age
	We recognise that some applicants are returning to study after time away from higher education. To mitigate any disadvantage, we are proactive in supporting prospective applicants in the preparation of their application. Once enrolled, we provide research training that supports students to build confidence and skills in areas such as academic writing and core research methods.

	








Disability
	In 2025, we identified that Reasonable Adjustments Recommendations (RAR) were not always fit for purpose in a PGR context. In response, we worked with Disability Support to strengthen the approach for doctoral study, including ensuring appropriate provision and guidance is in place for key milestones such as viva examinations. We have also continued to develop practice through sharing and benchmarking with local Glasgow HEIs to align with best practice.
We also recognise that some PhD spaces in the Barnes building are not wheelchair accessible, which creates a potential barrier for disabled students and staff. The Head of PGR is in active
discussions with relevant colleagues to



	
	address this and to identify accessible alternatives in the interim where required.

	
Gender reassignment (covers Trans identities)
	No issue apparent.

	
Marriage and Civil Partnership
(only applicable to staff)
	No issue apparent.

	


Pregnancy and Maternity
	Students can take maternity or paternity leave in line with GSA policy, with the option of a leave of absence beyond this period where required. Students can also apply to change mode of study (for example moving to part-time or PhD by Distance) to accommodate changes in circumstances.

	







Race
	We recognise that our international cohort (with around 60% of students from overseas) can bring different expectations of doctoral study and UK academic processes. To mitigate potential disadvantage, we have strengthened messaging and guidance at the point of recruitment and induction, and we support staff through training and shared guidance to help manage expectations consistently and respond appropriately to differences in academic culture and prior experience. A new supervision agreement (to be introduced in 2026–27) is also being brought online to provide staff and students with a clearer framework for expectations, roles and responsibilities.



	Religion or Belief
	No issue apparent.

	Sex
	No issue apparent.

	Sexual orientation
	No issue apparent.

	
Any other groups (e.g. Care Experienced; Carers; Military Veterans; Low Socioeconomic Status (SES); Asylum Seekers; British Sign Language Users, etc)
	Students with caring responsibilities and work commitments have raised concerns about being able to participate in events held in twilight hours. In response, we schedule key events during the day where possible, offer attendance in person or online, and record sessions to support asynchronous engagement.




	6. How does the outcome of this assessment and the actions undertaken support the National Equality Outcomes (NEOs)?

	The EqIA supports the National Equality Outcomes by identifying where doctoral processes and environments can disadvantage particular groups, and putting in place practical measures that improve equitable access, retention and success, and confidence in institutional support and reporting routes. This includes widening access to admissions guidance through open webinars and drop-ins (with recorded, accessible materials), strengthening Reasonable Adjustments for key doctoral milestones (APR and viva) and benchmarking this practice with local HEIs, and reducing participation barriers through hybrid delivery, recorded sessions, and adjustments to scheduling for carers and those balancing work.



7. How does the outcome of this assessment and the actions undertaken support the three main duties GSA has under the Equality Act 2010 to:
· eliminate discrimination, harassment and victimisation;
· advance equality of opportunity;
· foster good relations between people who share a relevant protected characteristic and those who do not?


Eliminate discrimination, harassment and victimisation: The EqIA outcomes strengthen fairness and consistency in doctoral processes by clarifying routes for support and escalation, reducing reliance on informal networks, and embedding inclusive expectations in supervision and programme delivery. Actions to improve the fit and application of reasonable adjustments at key milestones (including APR and viva), alongside work to address accessibility constraints in PGR spaces, help prevent disabled students being placed at a disadvantage. Clearer signposting and guidance also helps staff and students respond appropriately to concerns, including conduct issues.
Advance equality of opportunity: The EqIA supports equitable access to information and participation at key pinch points (application, induction, progression and examination). Actions such as admissions webinars, recorded guidance, and drop-in surgeries with PhD Coordinators help applicants understand expectations and navigate the process, particularly those returning to education or unfamiliar with doctoral norms. Hybrid and recorded provision, accessible materials (including alternative formats where needed), and strengthened reasonable adjustments enable students with differing circumstances (including disability, caring responsibilities, work commitments, and international time zones) to participate and progress on a more equal basis.
Foster good relations between people who share a protected characteristic and those who do not: The EqIA supports an inclusive research culture by reinforcing respectful communication and day-to-day practices, promoting awareness of support routes, and normalising help-seeking. Cross-school activity and community-building measures help reduce isolation and support positive relationships across a diverse doctoral cohort, contributing to a research environment where difference is understood and valued.


8. Action plan for positive impact on protected groups

· please provide details on any outstanding actions for advancing EDI within your programme, which resulted from the above analysis
· please name an action owner and a timescale for completion
· please keep any completed actions from older versions of the EqIA and provide updates on any actions that have not yet been completed

	

Action
	Equality Impact / Protected Group
	
Person Responsible
	

Time frame
	
Updates/ Completion

	
No further actions identified
	
	
	
	




	Next review date – please consider any outstanding actions outlined above;
· the whole EqIA form would need to be revised at Periodic Reviews, when there is a major change introduced to the programme, or at intervals of no more than three years (whichever comes first)

· nevertheless, EqIAs must also be considered as part of the Programme Monitoring Annual Review (PMAR) process to ensure they are still relevant and the action plan is updated yearly
	January 2027



	Signed off by Owner/Review Lead Prof. Duncan MacLeod, Head of Postgraduate Research
	30th January 2026

	Signed off by Senior Lead Prof. Sarah Smith, Head of Research
	
(6 Feb 2026)

	Signed off by Equality Lead
Ceit Mackintosh, Equality Officer
	3rd February 2026

	Signed off by Research Degree Committee
	March 2026
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